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Summary
The purpose of these Sustainability and Impact Guidelines is twofold.

e |t presents the overall project structure and approach of the EDIFY_EDU European Project for
sustainability and for the future implementation of similar projects in other educational contexts and
sectors. This set of guidelines contains policy recommendations for both the business, HE and VET
sectors on how to include Equality, Diversity and Inclusion in their curricula and trainings, based on the
actual results of the implementation of EDIFY_EDU. The guidelines will also contain a strategy for the
further implementation of the curriculum in other business and educational sectors, in particular-non-

formal education for the upskilling of adults and unemployed people.

e |t presents the impact of the project and the sustainability challenges for business in the context of a

changing global EDI agenda.

Background to EDIFY_EDU

Undergraduate business management education in Europe and the US share common ontological and
epistemological assumptions based on classical management theory, referred to as scientific management.
These early views, unconscious of gender and race discrimination, informed the foundations of modern
business management. The work of Taylor, Fayol Weber, Mayo, McGregor, Maslow, Hertzberg and Schein,
contributed to the evolution of business management thinking and schools of thought including: scientific
management, bureaucracy, human relations, competitive advantage, and shareholder value maximization.
They have also shaped management practice conveying an image of who managers must be (Petriglieri,
2020). EDIFY_EDU embraced the need to develop a new business education model, on that takes into
consideration equality, diversity and inclusion as integral in the cogs of business education. The project
involved a thorough analysis of the social impact of the lack of EDI principles in the labour market and the
relationship with higher level business education. The findings from this analysis shaped the curriculum for
the EDIFY_EDU MOOC and Specialisation Courses. This novel approach to business management education
places EDI at the heart of business process, functions and planning so that it is integrated into daily
operations and not treated as an external entity. The EDIFY_EDU MOOG, a first initial introductory course to
the topics, was piloted between October and December 2024, and was followed by a national Specialisation
Course, piloted between January and August 2025. The Specialisation Course demonstrated a strong
project-based and practical focus by offering students the opportunity to take part in national or
international internships, providing hands-on experience through which they could test and refine their
skills in professional contexts.

Project Approach and Methodology

Work Packages

The EDIFY_EDU Work Plan was structured upon seven strictly interconnected work packages that were
developed by the project partners. Each work package required collaborative work among partners, both
Higher Education Institutes and Business partners.

Consortium Partners were from Ireland, Italy, Finland, Greece and Germany; each partner consisted of an
education partner and a business partner, including:

e lreland: IADT and Dun Laoghaire Rathdown Chamber of Commerce
o Italy: EGINA and API Servizi SRL
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e Finland: AALTO University and Tieke
e Greece: Hellenic Open University and Achade
e Germany: TUD and Pro Arbeit

Work packages were specifically assigned to consortium partners on the basis of their area of expertise and
to ensure ownership and accountability from all project partners. The list of the work packages is as follows,
with WP1 covering all aspects related both to project management and to the quality assurance, WP2 and
WP3 representing the preparatory phase (covering research activities and design activities), WP4-WP5-WP6
being the work packages devoted to the piloting of the training curriculum and finally WP7 being devoted to
Dissemination and Impact activities. The list of work packages was as follows:

e  Work package 1: Coordination and management

e  Work package 2: Research on training needs

e Work package 3: Design of the EDIFY curriculum outline

e Work package 4: Implementation of the curriculum: MOOC

o  Work package 5: Implementation of the curriculum: Specialisation Courses
e Work package 6: Work based learning and learning mobilities

e  Work package 7: Dissemination and Impact

Work package 1 (WP1) activities (Lead Beneficiary: IADT)

e Coordination and project management: operative, financial and administrative tasks
e Organisation of international meetings and online meetings

r
e Training on AGILE methodology and PM? Project Management Methodology A
e Monitoring & Evaluation
e Quality assurance Framework and tools
e Quality Assurance assessment
Work package 2 (WP2) activities (Lead Beneficiary: AALTO)
e Development of the research methodological framework and tools >

e Desk Research: Mapping the most relevant training provisions in the field of Business Management
Education in Europe

e Social impact assessment of the national and international labour market policies

e (Qualitative Research: coaching circles sessions

e Qualitative Research: in-depth interview

e National reports

e Final Report at EU level

Work package 3 (WP3) activities (Lead Beneficiary: EGINA SRL)

e Definition of the curriculum units and competences

e Instructional design

e Development of the framework for assessment of previous competences/training needs
e Elaboration of a case studies comparative methodology

e Development of the training modules and related materials

e Development of training handbooks

e Micro-credentials framework

Work package 4 (WP4) activities (Lead Beneficiary: HOU)

e Design, development and maintenance of MOOC and e-learning platform
e Development of MOOC layout and structure
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Selection of MOOC participants
Delivery of MOOC
Assessment and Evaluation

Work package 5 (WP5) activities (Lead Beneficiary: TUD)

Work package 6 (WP6) activities (Lead Beneficiary: PRO ARBEIT)

Work package 7 (WP7) activities (Lead Beneficiary: IADT)

Deliverables

Deliverable Name

D11

Publish the learning course

Standardisation and conversion in ECTS credits

Selection of learners

Delivery of the specialisation course

Evaluation of specialisation courses and assessment of learning outcomes (applying micro
credentials strategy)

Winder school on gender equality and career opportunities for women

Development of a Strategy for the involvement of companies and SMEs at national and
international level

Organisation of 25 WBL based learning mobilities

Preparation of Trainees

Continuous Mentoring of the WBL experiences

Evaluation of the WBL experiences and assessment of learning outcomes

Dissemination plan

Project website, visual identity and graphics: development and maintenance
Development of project dissemination materials

Implementation for dissemination activities

Organisation of national and international events

Sustainability and impact guidelines

Partnership agreements

D1.2

Handbook for project management, monitoring and evaluation

D2.1

N[ R~

European report on "Business Management Education and training provision on
Equality, Diversity and Inclusion

D2.2

Set of Documentary videos on EDI in the labour market

D3.1

Curriculum outline

D3.2

Assessment framework

D3.2

Training handbooks

D4.1

E-Learning platform

D4.2

MOOC layout

D5.1

Winter school

D6.1

Framework for involvement of companies and hosting organisations

D6.2

National webinars and international webinar

D7.1

Project website

D7.2

NiN[ofofuh_ibIW W I WIN

Sustainability guidelines
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Milestones
Deliverable Name WP
1 Establishment of steering committee 1
2to5 Transnational project meetings * 4 1
6 Research framework 2
7 Research activities finalised 2
8 Instructional design 3
9 Final version of the curriculum, comprehensive of structure and learning materials | 3
10 E-Learning platform launched 4
11 Participants of MOOC selected 4
12 Specialisation courses published and standardised 5
13 Specialisation course students selected 5
14 Agreements with hosting work places at national level 6
15 Agreements with 25 hosting work places abroad 6
16 WBL experiences finalised 6
17 Dissemination plan 7
18 Project website Y/

Adaptation Guidelines: Recommendation for implementing a similar project

Lessons Learned
As the project progressed, at six monthly intervals, partners were required to report on their progress and
document what was completed and at what point in the project. Towards the end of the project, partners
were asked to reflect on lessons learned about the project work plan, the partnerships within the
consortium and to document any constructive suggestions that may improve the implementationof the
project. The following outlines the lessons learned by the consortium that should be taken into
consideration for any similarly structured projects in the future.

For a full breakdown of the perceived importance of each task in the project, please see Appendix A.

Third party online project management platform: The daily use of a third-party project management
platform (Basecamp) to manage the tasks, report on progress, encourage regular communication and host
the library of documents and deliverables was of huge benefit to the project and believed to be
instrumental in the effective management of the project. For the EDIFY_EDU project, partners were
dispersed geographically and there were slight differences in time zones. EDIFY_EDU spanned over three
years and there was turnover of staff within partners, for long projects like this, scheduled training would be
useful to bring new members up to date. We used Basecamp, however other platforms have similar
features such as Monday.com and Microsoft Teams.

Initially a Kanban board was set up as part of Basecamp and training in the AGILE methodology and PM2
Project Management Methodology were provided at the first Transnational Project Meeting. In general, the
partners felt that this training was not important to be provided to all partners. The Quality Assurance
Framework and Tools and Assessment was only considered to be very important by one partner.

Transnational project meetings: The transnational in-person project meetings were considered to be highly
important and one of the keys to the success of the project. Although not everyone could travel to each
meeting, online options were accommodated so that all partner resources could attend either online or
face to face. The transnational project meetings were used specifically for discussing current challenges,
agreeing resolutions, identifying opportunities and for planning out the tasks for the following year.
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Steering committee meetings: Online monthly steering committee meetings were considered imperative to
the effective running of the project. The steering committee was set up at the first transnational project
meeting (kick-off meeting). Membership of the Steering Committee consisted of a representative of each of
the Education and Business partners in the project. The committee met once a month, every second
Wednesday of the month, for one hour. An agenda was sent out to all partners the day before the meeting.
All meetings were recorded and uploaded to Basecamp. All Steering meetings were recorded and actions
agreed and reviewed at the next meeting.

Communication: Ongoing and regular communication through Basecamp ensured that all partners were
aware of their tasks and deadlines.

Working group meetings: Smaller online working group meetings were held as the need arose throughout
the work packages. There is a suggestion to formalise the meeting frequency for working group meetings
for each work package, similar to the steering committee. Some partners reported that more regular
working group meetings would have been useful. This point was especially relevant when it came to
aligning academic calendars for the MOOC and Specialisation Courses.

Reporting: In keeping with the Grant Agreement (Project 101056253 — EDIFY_EDU) regular reporting was
required throughout the project. At six monthly intervals, all partners were required to submit the following
reports: timesheets for all resources per partner; six monthly internal report; six monthly project
management evaluation; changes to the budget/expenditure breakdown per work package; and the
dissemination report. Partners felt that regular reporting was important however, it could have been lighter
for a lump sum project. The six-monthly reports were collated as part of the interim project report (after the
first 18 months of the project), and subsequently reduced the workload at the 18-month timeframe and for
the final report. At times when the periodical reports were not completed, it created difficulty in following
up with everyone. For future projects, accountability by the project partners is imperative during reporting
periods, however considering the partner feedback, a lighter form of reporting may work better.

Project Plan/Gantt Chart: Partners commented that the project management approach was supportive,
constructive and strong, this approach is required to lead a project of this size.

When Higher Education Institutes (HEIs) are involved in European projects, the academic calendar of each
institution should be taken into consideration when planning the project activities and timelines. Inaccurate
planning can have a high impact on the successful implementation of the project activities, particularly
when the participation of students is required. In which case the activities need to be planned around the
availability of student cohorts, semester timetables, exams etc. Each HEl academic calendar can significantly
differ, and can create challenges aligning the academic calendar of the educational partners.

Similarly for business partners, their input needs to be taken into consideration during the design and
description of activities that directly involve them, to alleviate any potential delays to the project or work
packages.

On occasion, when the project workplan did not progress as originally planned (e.g. due to a lack of
alignment of the academic calendar), it caused problems for some partners that had subsequent impact on
other project activities and deliverables.

Aligning five countries and twelve partners across a common delivery schedule for the MOOC and
specialisation courses was challenging considering the differences in academic calendars. For future similar
projects, more engagement of project partners in tight schedules and possibly more joint planning meetings
would address issues listed below that emerged during the EDIFY_EDU project.

Late running of the MOOC: the delay to the initial communication to the student cohorts about the MOOC
resulted in a delay to starting the running of the MOOC in various countries.
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Late running of Specialisation Courses: the lack of alignment of academic calendars that emerged in the last
year of the project (2025); the European work-based learning also created organisational. Students tend to
plan their summer holidays months in advance for the purpose of paid work or paid internships. For
example, most students in Ireland had summer jobs and could not leave them to go on an internship for a
month. Other European students in the partnership had exams during the Summer and were focused on
those. Others simply did not engage once the academic term ended ahead of the European Work
Placement.

To address these issues in future projects, it is advisable to plan activities with greater awareness of
institutional calendars.

Budget: The need for a budget tool that could be used for more frequent monitoring of the budget at
partner and partnership level was considered amongst partners at the end of the project. The budget was
addressed at the interim report (at the 18-month mark) and again near the end of the project.

After the first 18 month reporting period, it was noted that for some partners, the number of days on
certain work packages were exceeded. It was decided at that point to report the exact number of days but
to allow for the allocated budget to the work package for each partner. This meant that an allowance could
not be claimed for a higher budget than what was allowed. However, as a consortium it was agreed that the
extra days could be allowed against other work packages where the limit may not have been exceeded.

During the MOOC and specialisation course, putting a tutor in place to monitor and guide students was
necessary but was not allowed for in the budget. The topic was relatively new for full-time undergraduate
students who required hands-on teaching and workshops to help them understand and apply their learning.

For international mobilities and the Vienna Spring School, extra funds should be allocated to allow for travel
and personal insurance. For dissemination, more funding should have been allowed for academic
conferences, travel and subsistence.

GDPR: For all partners, GDPR was an issue in relation to collecting and sharing data pertaining to students
and employers across digital platforms, this included Basecamp and the HOU platform for the MOOC. In
Germany and Finland in particular, data protection is a very sensitive issue and it was important to design
the surveys and online platform to be as light on data as possible, while providing detailed information
about the data processed and how it is used.

For future projects, all GDPR risks should be included in the risk register at the start of the project and all
GDPR issues that could potentially impact on the project deliverables need to be identified at an early stage
with mitigation plans in place. GDPR compliance across the partnering countries needs to be factored into
the risk register and project plan. Non-compliance can result in a delay to tasks and potentially a delay to
the project and an impact on project participation by students and employers/organisations. GDPR was a
particularly strong issue during the planning sessions for registration onto the MOOC and specialisation
course. Planning for delivery of online courses that are hosted outside of the country posed GDPR issues
where students are not required to give personal information but for the purpose of the project, some data
was required. Part of the requirements of the project was to report on the student learning and evaluation
of the MOOC and specialisation course. This was in conflict with GDPR where students are not required to
respond to requests for data. To resolve this issue all questionnaires and evaluations became optional which
limited the quality of the evaluations for the project.

GDPR issues across the project activities need to be identified and included in the risk register. Alternate
ways of collecting data need to be identified and planned at the start of the project and factored into the
project plan and risk register. Where GDPR is in conflict with the deliverables or activities of the project, this
needs to be identified at an earlier stage and if necessary, adjustments need to be made to the project plan
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and agreed with the EU Project Officer. To further address these issues, it is advisable to establish clear
GDPR-compliant protocols from the outset, such as consent forms and data management plans, to ensure
legal and ethical handling of information.

Ethical approval/Academic integrity: In relation to ethics, the lead partner applied for ethical approval for
the entire project near the start of the project. While this addressed academic integrity, it did not address
any potential GDPR issues. Future projects need to allow for time for the process of ethical approval, it can
take months, depending on the institute. This needs to be factored into the project plan and risk register.
Non-approval could result in significant delays to the project because data cannot be collected (includes
videos, interviews, focus groups, coaching circles, questionnaires, etc.). The consortium should decide at the
kick-off meeting how the application for ethical approval should take place e.g. if the lead partner applies
for the entire consortium or if each Higher Education Institution applies for their own approval. The timeline
to complete this task should be factored into the project plan.

Research methodology: Clear guidelines on the research methodology are imperative to the smooth
running of collecting and allaying data and comparing results across the partners. In general, both primary
and secondary research was considered very important (“crucial”) to the development of a successful
MOOC and specialisation courses. However, specifically coaching circles were considered to be interesting
but not important in relation to the MOOC and specialisation course content. Online training in data
analysis was provided but business partners found it challenging to write up the findings and depended on
the support of their academic partners for this task. To alleviate this added stress, it is recommended that
training in writing such reports is provided.

In particular, the “best practice” videos were considered to be really useful in providing excellent points of
view to EDI themes. Additionally, these videos were used in the MOOC and the Specialisation Courses as
case studies for students. Each partnering country was required to produce at least five documentary
videos. These videos proved to be invaluable for case study work during the Specialisation Course and for
dissemination. However, for future similar projects, it is recommended that these videos are produced with
education at the forefront of understanding their purpose. The length of videos, at 3 minutes maximum,
was too short for case study work in the MOOC and Specialisation Courses. Finding participants for these
videos proved challenging. For example, in some parts of Germany there was a cultural reluctance to speak
on camera. For future projects, cultural differences need to be considered and included in the risk register.
When it comes to the allocation of work activities, manageable alternatives should be decided upon at the
project planning stage.

International Conference: The international conference scheduled for the end of Work Package 2 was not
timely. This conference would have been more successful at the end of the project, perhaps combined with
the final project transnational project meetings. At the early stages in the project, it was recognised that
there was not enough time to organise a conference with 100 delegates, and the project did not yield that
amount of interest at such an early stage. In Ireland for example the timing of the conference was not
conducive with the academic calendar, where the academic year starts in September. A re-scheduling of the
conference to the end of the project would have been preferable, allowing for the involvement of all
external parties to the project e.g. research participants, documentary video participants, fair-jobs-fair
participants and employers, students of the MOOC and specialisation courses etc.

The decision was made by the consortium to run a seminar that would be hosted both face to face and
online, instead of attracting 100 delegates, we organised for a number of expert panels to discuss the
European EDI challenges and the findings of the EDIFY_EDU European report.

Development of the MOOC and Specialisation Courses modules: The design and development of the
curriculum was well structured and managed tightly. The clear framework and approach identified partners




Title: | Sustainability and Impact Guidelines

Authors: | Browne, Stenson & Stearn / IADT
E D | FY E D U WP: | 7 Deliverable: | 7.6

Date || 29/08/2025 Version: | 1.1 Page: I 10

for content, content review and scientific review for each of the module descriptors. However, the process
was demanding for all partners and significantly underestimated at proposal stage. To address this issue in
future projects, at the proposal stage of the project, the plan and budget should incorporate a more realistic
estimation of the time and cost.

Common templates for the modules created a systematic way to produce structure for the content. The
structure for the production of the learning tables proved to be effective, but very time-consuming. In
future projects, 1) establish easier/lighter tables to describe the learning content 2) monitor to check the
developed final slides/learning content.

Some partners considered forty modules across the MOOC and specialisation courses excessive for the
timeframe available to develop the MOOC and Specialisation Course. For future projects, it is suggested that
there should be a reduction in modules or an increase in time allowed to design and develop them. This had
an impact on the student time required to complete the MOOC and in particular the Specialisation Course
where the undertaking of the Specialisation Course significantly increased the student’s workload resulting
in attrition issues both during the course and for the work-based learning.

Time allocation to the development of the module descriptors/tables versus the time allowed to develop
the actual content (i.e. presentations, videos, assessments etc. for the MOOC and specialisation course was
unbalanced. Ideally both tasks should happen in tandem and over a longer period of time to ensure quality
and effective assessment procedures.

For the development of the actual content for each of the modules, guidelines were produced by the
consortium partners to ensure consistency in the look and feel of the learning materials across the MOOC
and specialisation courses. The guidelines were specifically for presentations, documents and videos.

Identifying smaller thematic working groups within the consortium may reduce duplication of content
across sections of the MOOC and specialisation courses, and increase consistency in the look and feel of the
content and the assessment design.

Training handbooks should be made accessible (public) to other HEIs and VETs who wish to adapt these
guidelines.

The addition of the task to involve the business partners practical inputs into the curriculum enhanced the
aspect of the application of learning to the workplace. The role of the business partners could be improved
in future by considering how the labour market partners can contribute meaningfully and provide better
support to the higher education partners where necessary.

Validation of the curriculum: The validation of the Specialisation course curriculum was considered very.
important. However, the flexibility to allow validation of the programme to occur after the pilot phase and
after the project finishes is imperative to ensure quality in content and assessment. Some Higher Education
Institute policies and procedures on programme validation can be lengthy. The requirement that the
process of programme validation needs to be started (but not completed) was realistic for all HEI partners.

For future projects, there should be a lighter approach to the production of materials with less theory and
more practical assessment

Implementation of the MOOC: Promoting the MOOCs while they were still in development was challenging
for the consortium. Once the MOOC was ready, partners had to act fast with short notice to potential
students.

In general, the online guest speakers were considered to be a very important addition to the MOOC in
relation to the live sessions and that the recorded sessions could be used in other training, such as the
specialisation courses. However, for some students, the schedule for the online guest speakers did not align
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with the academic timetable. Considering the differences across partners, aligning the guest speakers with
academic timetables for professional students proved very challenging. The decision was made to record
all of the sessions and upload them to the EDIFY_EDU YouTube channel and the EDIFY_EDU MOOC.

The modular structure of the MOOC was successful, where modules were grouped into weekly sections and
published on a weekly basis. The pass rate was 70%, which meant that students had to achieve at least 70%
in each multiple-choice questionnaire, this caused problems with attaining the digital badge in some
modules. This caused a huge impact on time for the MOOC technician who consistently allowed each
student to repeat multiple-choice questionnaire on an individual basis. A suggestion is to review the pass
rate to encompass the entire module rather than each multiple-choice questionnaire and to increase the
number of chances from two to three, so that students have a greater chance at identifying the correct
answer.

Due to the fact that we wanted to control the registration of students as a pilot programme, all students
were registered in bulk by the technician in the HOU/Daissy group, which proved to be complicated and
time consuming. This needs to change to self-registration for sustainability for three years after the project
ends.

Unfortunately, an unforeseen technical issue arose in relation to a Cyberattack on the HOU platform that
impacted access to the EDIFY_EDU MOOC for all countries for around a week. Ireland was adversely
affected by this, as it took almost a month to rectify the technical problem. This issue raised serious
concerns amongst the student groups who were undertaking the MOOC as part of their undergraduate
curriculum resulting in long-lasting damage and impacting on the final numbers for the Irish specialization
course. This unforeseen event was not identified in the risk register for the project and other than HOU
implementing complex fixes to ensure that Irish students could access the MOOC, the reputational damage
was difficult to manage. The impact was on retention figures where the drop-out rate was quite high.

The addition of the webinars during each week of the MOOC was considered an added value and kept
students and professionals engaged in the self-paced course.

Implementation of the specialisation courses: Common templates created an easy way to produce content,
this is a model to be used in every training project. Also, the possibility to modify the contents and manner
of performance to meet the local needs in each country is very important.

The pass rate was 70%, which meant that students had to achieve at least 70% in each assessment which
could be an essay, a multiple-choice questionnaire, a reflective piece etc. This caused problems with
attaining the digital badge in some modules and keeping students engaged on the platform. A suggestion is
to review the pass rate to encompass the entire module rather than each multiple-choice questionnaire.

Across the partners, the specialisation course worked well and the students who engaged with the
opportunity to complete their work-based learning abroad, appreciated the experience afforded to them.
For future projects of this nature, the academic calendars and commitments of the students need to be
taken into consideration when setting the metrics at the proposal stage of the project.

Student commitment for the Specialisation Course was quite high, possibly due to the number of
assessments involved and the number of modules. For the students, it was difficult for them to balance
their own university work and the EDIFY_EDU specialisation course. For future projects, the specialisation
course should be integrated for the students with supports from the programme teaching teams to allow
students to progress their learning.

Professional students: For the country specific specialisation courses, feedback from professional students
included that there were too many PowerPoint presentations; in-person/group discussions would be
desirable; course took longer than expected; a lot of the assessment was designed for group work which
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was difficult to do online. Any adaptation of the specialisation course content needs to review the
assessment to ensure that it is possible to carry out independently and online. A possible approach may be
to have assignments specifically for groups if it is taught face to face and other assignments specifically for
online attendance and participation. One suggestion is that for online students (professionals), there should
be a facility to allow them to contact other students via a discussion forum to discuss the case studies and
scenarios, to allow them to maximise their learning. Considering the volume of assessment in the
specialisation course, a facilitator or tutor should be accessible to students as they progress through the
content.

Implementation of the European Work Based Learning/Learning Mobilities: Alignment of the academic
calendars was problematic; it was difficult to coordinate considering the different start and end dates of the
semesters. This resulted in placements happening at peak travel time in Europe which had implications on
accommodation and flight prices as well as availability of employers.

Student circumstances impacted the numbers who wanted to travel, the target demographic was full-time
undergraduate business students, most of whom had jobs or other paid placements and were unwilling to
travel during the semester or the summer months as a risk of losing their part-time employment.

Employers were generally interested, committed and engaged with the project both at national and
European level. Feedback from both the employers and students have been very positive, and this was a
great opportunity to promote the importance of EDI. Both national and international WBL opportunities
offered the students great possibility to achieve their goals and also learn even more. The issue mainly lay
with recruiting students to participate in work-based learning, for some it was outside of the academic
semester, resulting in several employers not being able to recruit students.

For some business partners, the implementation of this task was impacted by the lack of students taking up
on the offer of work-based learning as part of the project. Some businesses were not so flexible to give
access to internal operational information especially to students without paid internship and for such a
restricted period of placement. Some businesses preferred to follow an online (hybrid) placement to avoid
the physical presence. In countries such as Greece, some businesses were cautious to accept students for
physical WBL because of the strict labour law, which is forcing them to pay insurance fees for each person
being occupied/ present as a trainee or employee regardless the contract type-this led to rejection of many
companies’ involvement.

The work-based learning was a four-week internship, where students could travel to one of the participating
countries in the project or to another country in Europe. As mentioned above, the project plan and late
implementation of some tasks had adverse effects on students who were studying in Ireland, Germany and
Finland. For the most part, students in Finland and Ireland had already planned their Summer with either
paid jobs or paid internships. The internship on offer with the EDIFY_EDU project was unpaid and students
tended not to prefer this option. Lessons learned from this would be to provide paid internships abroad, not
just expenses but to allow students the option to travel with minimum short-term financial impact.

For business partners, instructions and briefs were prepared for students to help them understand what is
expected of them. This offered clarity to both students and companies on the expectations of work-based
learning.

The global political unrest that was happening during Summer 2025 cannot be ignored. This may also have
been a deterrent for our students to travel.

The Vienna spring school: Whilst the Spring School in Vienna was considered very important and an
excellent option for students to network and learn more, there were some administrative lessons learned.
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The delays to starting the specialisation courses across the consortium and the lack of alighment between
the academic calendars in the participating Higher Education Institutions impacted on the planning for the
Vienna Spring School, especially in relation to the confirmation of flights.

For this task, the budget was allocated to one partner to organise travel, accommodation, meals and other
expenses. Distribution of this budget across the partners for travel would have ensured partner
accountability and a more efficient approach to organisation.

Clear guidelines for accommodation and transport logistics should be developed by the leading partner in
the work package and shared and agreed amongst the consortium partners.

Each partnering country should be responsible and accountable for sending all communications to
participants and collect everyone’s data in advance. The information pack for the outgoing students, should
contain information about health and safety, travel insurance, personal insurance and Students should be
encouraged to take out insurance before travelling.

Dissemination: The EDIFY_EDU Website and social media content were considered the most important .
dissemination channels. The templates developed for visual communications such as the document

template, presentation template, leaflets etc. proved to be very useful. Consistency across all external
communications was important so that the project was easily identified and gave the perception of

collaborative work and output. The timely dissemination of outputs helped maintain stakeholder

engagement and visibility throughout the project lifecycle.

e
&

The Fair Jobs Fair generally had good attendance and support from employers and students alike.

The schedule for social media and news item posts was effective and encouraged frequent up to date
content, it also emphasized that the project was live and there were many activities and research spanning
across all partners. However, social media had low interaction rates, to overcome this, one partner
experienced in digital marketing could be assigned this task to ensure that metrics are met.

The conference/seminar, as mentioned earlier, would have been better positioned near the end of the
project when students, professionals and employers from the EDIFY_EDU MOOC and specialisation courses
could have been involved.

g
e,

Due to the early scheduling of the Helsinki conference (Sept 2023), to make up numbers and meet the
metrics and goals, a further -conference was held in Ireland (June 2024) in the European Foundation for the
Improvement of Living and Working Conditions (Eurofound) where the findings of the project were
disseminated and experts were invited to do keynote addresses; EDI post graduate students were invited to
present their research in the area of EDI; and other professionals and EDI experts were invited to participate
in a panel discussion on the challenges of EDI and the labour market.

Sustainability and Continuation
In particular, the project’s outputs that can be sustained and implemented are:

L

e The unique methodology developed and applied in this Project
e The social impact measures developed for this Project

e Micro-credentials framework

e Training Handbook
e Curriculum Outline

e MOOC contents and structure

e Specialisation course materials and structure

e EDI case studies and employer EDI support practices



https://public.3.basecamp.com/p/DL2QTGhuHi2J1daLrzQXAz2y
https://public.3.basecamp.com/p/xNa48uVXhmavm3qfnYjCNBEF
https://www.edifyeduproject.eu/outputs-2/edify-training/
https://www.edifyeduproject.eu/outputs-2/edify-training/
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Micro-Credentials Framework

The Micro-Credentials Framework is based on the European Credit Transfer and Accumulation System
(ECTS) under the Bologna process. Microcredentials are short, industry-engaged, accredited qualifications
for anyone who is looking to gain new skills and competences in a fast and flexible way. Microcredentials
can be stacked towards larger units of competence or capability, be verified, secure and shareable with
peers, employers and educational providers. As mentioned, they normally certify achievement at a more
granular, sub-course level and differ from traditional long-form credentials such as degrees and diplomas in
that they are shorter, can be personalised and provide distinctive just-in-time value.

The Micro-Credentials Framework was developed by IADT with a view that the EDIFY_EDU specialisation
course (differing per country) can be accredited by the national Higher Education Institute in each
partnering country. Each country has its own version of the specialisation course. The specialisation courses
are aimed at NFQ level 6 which is the equivalent of a 5 or 10 credit module in the final year of an
undergraduate honours degree.

Massive Open Online Course (MOOC) — Curriculum

There were twenty modules in total for the MOOC. The content of the MOOC is aimed at EQF level 5 and is
aimed at higher education and professional students in their early career, managers of small and medium
sized enterprises, employers, trade union officers, HR etc.

The curriculum outline can be found at: EDIFY Curriculum Outline - EDIFY EDU Project. Relevant material
was developed for the following modules:

Introduction to EDI in Business Management
Managing Diversity and Inclusion in Human Resources (HR)
Gender Equality and Inclusion Strategies
Disability Inclusion and Accessibility in Business
LGBTQ+ Inclusion and Supportive Policies
European legal framework on EDI in Employment
Comparative national legal frameworks on EDI in Employment
Educating Employees and Employers on Employee Rights and Protections
Ethical Aspects on EDI in Employment
. Integrating LifeComp, EntreComp and DigComp in EDI
. Conflict Management
. Emotional Competence (El) Basics
. Unconscious Bias Awareness
. LifeComp basics -
. DigComp basics
. Digital Equity and Digital Inclusion
. Digital Inclusive Collaboration Tools and Platforms
. Digital Literacy and GDPR
. Copyright legislation and licenses o
. Netiquette
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The delivery of the material was structured according to section, with three or four modules contained
within each. The MOOC ran for nine weeks with a week break after two sections, at the end of the ninth
week, all work was due to be completed by the students.

Unconscious Bias Awareness



https://www.edifyeduproject.eu/outputs-2/edify-curriculum-outline/
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Emotional Competence (El) Basics

Introduction to EDI in Business Management

Managing Diversity and Inclusion in Human Resources (HR)
Gender Equality and Inclusion Strategies
LGBTQ+ Inclusion and Supportive Policies

Disability Inclusion and Accessibility in Business

Digital Equity and Digital Inclusion
Netiquette

Digital Inclusive Collaboration Tools and Platforms

DigComp basics
LifeComp basics

Integrating LifeComp, EntreComp and DigComp in EDI

European legal framework on EDI in Employment
Comparative national legal frameworks on EDI in Employment
Copyright legislation and licenses

Digital Literacy and GDPR

Ethical Aspects on EDI in Employment

Educating Employees and Employers on Employee Rights and Protections

Conflict Management

Each week, students were invited to a live online webinar with guest speakers and experts in the area who
discussed the topic at hand. The webinars were scheduled according to the availability of the experts. All
webinars were recorded and later added to the MOOC and Specialisation Course online pages.

Open Badges

After each section, on successful completion, which constituted at least 75% achieved, the students are
awarded digital badges to use on their online profiles. In total, there are six badges (one per section) and
one “golden” badge for the successful completion of the entire MOOC.

Specialisation Course — Curriculum
Each consortium country was required to construct their country-specific specialisation course. The
modules and delivery design were specific to each country/Higher Education Institute.

The required completion percentage was 75% of the modules. Therefore, the consortium countries could
opt to take one of two approaches:

e Select fifteen mandatory modules
Or
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e allow students to select fifteen of twenty modules in order to gain the Specialisation Course final
badge

Curriculum

Integration of EDI into the roots of Business
Inclusive Leadership and Managerial Practices
Fostering Diversity in Teams and Organizations
Cultural Competencies - National, World, and Business
Effective Conflict Resolution for EDI Advocates
Implementing EDI Policies and Driving Organizational Change
Inclusive Business Language and Communication Strategies
EDI Metrics and Data Analysis for Organizations
Equality VS Equity in social policy making

. Intercultural Communication

. Upskilling in Emotional Competence

. Critical Self-Reflection and Objectivity

. Active Listening and Empathy

. Self-Compassion and Self-Awareness

. Interpersonal Communication

. Intrapersonal Communication

. Using Digital Content to increase EDI

. EDI in the design of Digital Services

. Digital Wellbeing and Self-Regulation

20. Digital Competence in Business Management
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The delivery of the modules depended upon the structure implemented by the partnering country, for
example in Ireland, they followed a similar structure to the MOOCs. Using the Micro-Credentials
Framework, we identified the micro credentials learning outcomes and mapped them to the learning
outcomes of the specialisation course modules.

Accessing the Materials for the MOOC and Specialisation Course Modules
All modules for the MOOC and Specialisation courses were developed under the Creative Commons license
and are available to download from the EDIFY EDU project website.

The following materials are available from the EDIFY_EDU website:

e PowerPoint slides

e PDF versions of the slides

e Videos

e Assessment

e Other relevant documentation

Changes under the Creative Commons License can be made and the module content can be used in other
training programmes. There are a number of ways that the MOOC and Specialisation course content can be
reused:

e The MOOC will be available up to September 2028. Students can self-register for up to 3 years after
the project finishes and complete the course online using the Hellenic Open University/Daissy
Group online platform (up to September 2028). Digital badges can be achieved from the MOOC and
Specialisation Courses after the project finishes.

- -
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e The MOOC and specialisation course content can be downloaded from the EDIFY_EDU website and
used for teaching face to face or uploaded to another online platform. Partial use and/or change of
the materials are allowed under the Creative Common License

e |tis envisioned that the EDIFY_EDU MOOC and Specialisation Courses can be cloned on MOODLE
and shared with project partners so that they can import the content into their Virtual Learning
Environment (VLE). This will allow easy access to content and assessment structure for all elements
of the EDIFY_EDU curriculum.

e The MOOC and country specific specialisation courses will be available for current users for three
years after the project finishes. All current users of the course will retain access and can achieve
their digital badges.

e The six MOOC videos will be included in all Specialization Courses by 8th September 2025, the
latest.

e Educational content from the MOOC and National Courses (or selected modules — clarification
needed) for the Finnish partner (AALTO), will be exported so they can integrate it into their own
Moodle platform. In that case, there is no obligation to HOU to run again the Finnish Specialisation -
Course.

MOOC

e The MOOC will be re-launched for 2025/2026 users. They will be able to self-register and self-enrol.

e Technical support will be provided solely for issues related to the maintenance and upkeep of the
platform or course, and not for responding to learner inquiries and questions.

e The revision of the MOOC assessment criteria, so that the required pass rate applies to the overall
score (70%) rather than to each individual section, as is currently the case.

e Possible modification or removal of certain quizzes that significantly challenged the learners in the
NEW MOOC. This is based on the course evaluation and feedback from the students

e The new MOOC will remain accessible next year, without being tied to specific dates or a defined
period.

National Specialisation Courses

e The re-launch of the National Courses in a new cycle, also with self-registration enabled and
deactivation of practical assignments, to minimize both the technical support required from HOU
and the need for tutor involvement/supervision.

e Technical support will be provided solely for issues related to the maintenance and upkeep of the
platform or course, and not for responding to learner inquiries and questions.

e There will be an online form so for people to fill in and do self - registration and self - enrolment.

e Possible modification or removal of certain quizzes that significantly challenged the learners in the
NEW SPEC. COURSES.

e Practical Assignments will be deactivated, only Multiple-Choice Questions (MCQs) will be active in
the re-launch.

e The new Specialisation Courses will remain accessible next year, without being tied to specific dates
or a defined period.

The Training Handbook

The training handbook contains all module information in relation to the learning tables, reflection task and
a section from theory to practice, where, thanks to the contribution of the business partners, we embedded
hands-on activities and assignments that enable students to directly engage with and apply their knowledge
within real workplace environments. The Handbook contains a list of activities and examples of how
students can engage in work-based learning experiences aligned with the specified learning outcomes
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The learning tables detail the structure of each module in both the MOOC and the Specialisation Course.
The structure provides a basis for setting up an online training course on platforms such as Moodle or other
Virtual Learning Environments (VLE). High level details such as the module description, learning objectives
and learning outcomes are contained in this document along with assessment details such as questions for
the Multiple-Choice Questionnaires (MCQs), case studies, reflections etc. Alternatively, the structure can
also be used for creating face-to-face training programmes.

Embedding the MOOC and the Specialisation Course in Full-Time Higher Education

The MOOC content and assessment is aimed at an EQF level 5, the specialisation course content is aimed at
an EQF level 6. As part of the EDIFY_EDU project, the target students for the MOOC and Specialisation
Course were undergraduate full-time students who were studying elements of business or EDI in their
programme.

For full-time undergraduate students, embedding the MOOC in their learning and in ECTS was paramount to

the success of the project. Feedback from students across the countries suggested that they are

transactional in nature and that they will not take on extra modules if they cannot see the purpose of them e
in progressing through their studies.

As a pilot programme, the MOOC was embedded into existing modules in undergraduate programmes. For
example, in Ireland, the MOOC was embedded as part of the work placement module for students, it
formed part of their assessment. Consequently, for those who passed the MOOC, they had the option of
continuing on to the Specialisation Course as part of their Work Placement module.

e
&

As a pilot programme, during the implementation stage of EDIFY_EDU, the Specialisation Course was not
validated as a microcredential. However, for all participating Higher Education Institutes in the EDIFY_EDU
project, all are in the process of validation for this microcredential. As a non-accredited programme, to
ensure that full-time undergraduate students reach the learning outcomes of the specialisation course and
remain motivated to complete the course, a combination of online and in-person attendance is
recommended. The assessment design includes assessments that can be run with groups or individually.

.._5::-'-

For online students, such as full-time professionals, it is recommended that a tutor/facilitator is available to
them to carry out the following: a point of contact for the students; correct assessment; and provide
feedback to the students as they progress through the course. This model is used in online higher education
programmes across the UK and US. From feedback in Ireland, huge importance was placed on the role of
tutor/facilitator with some professional students (employees undertaking further study) stating that they
probably would not have finished without this support. Monitoring of professionals” work took different
forms in different countries. For example, in Ireland, professionals were required to produce a short report
demonstrating an understanding of the specialisation course content by applying knowledge to a work-
based task. For future similar projects, this process should be formalised to measure learning outcomes.

Work Based Learning (WBL)/Mobilities
As part of the country specific Specialisation Course, students are in two categories:

L

e Professional (i.e., continuous professional development - CPD)
e Full-time business undergraduates

WBL was available to full-time business undergraduate students who were enrolled in a higher education
institution in one of the partnering countries in the consortium. Work based learning took place both
nationally and internationally. The duration of both the national and international WBL is four full-time
weeks. The WBL needs to align with the schedule of the student and employer.
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Consortium business partners were responsible for finding suitable WBL for students and for setting up
relationships with local/national businesses.

Preparation for Work Based Learning

Students wrote a project proposal on an area of interest for the WBL and submitted this to Specialisation
Course tutor. The matching and organisation of the WBL was managed by the business partner and was a
three-way relationship: consortium business partner, employer and student.

Quality assurance and monitoring

For the work-based learning (both national and international), there are a number of documents that can
be used to ensure quality of the placement and ongoing monitoring:

e Memorandum of Understanding — this is an agreement between the EDIFY_EDU consortium
partner and the employer. It is a form of an informal contract with the employer where they
commit to working on the EDIFY_EDU project

e Learning Agreement — this is an agreement between the hosting company, the student and the
EDIFY_EDU consortium partner specifying the learning outcomes for the WBL and the activities that
the student will be involved with. All employer, student and HEI details are recorded.

Informal processes were put in place by each partnering country to monitor the progress of the students

when carrying out their work-based learning. In general contact was maintained with the student through

email and texts. For future similar projects, these informal processes should be formalised and scheduled y
with the student as check-in points to ensure adherence to the learning agreement by all parties. i

Monitoring of student work while on placement took different forms in different countries. For example, in
Ireland, students and employers were required to attend a call with representatives of the Irish business
and educational partners to present their work. For future similar projects, this informal process should be
formalised to suit the employer, HEl and student.

Further feedback from professional students included that the course was easy to navigate, there was a
considerable range of topics, the case studies and role play exercises were beneficial in understanding real
life situations, consistent and timely feedback from the tutor aided motivation and engagement.

Case Studies and Expert Talks

As part of Work Package 2, each partnering country was required to produce at least five documentary
videos. These videos were initially used on the EDIFY_EDU website as examples of best practice of Equality,
Diversity and Inclusion in the labour market across five European countries. These videos can also be used
as educational resources referred to the in the MOOC and Specialisation Course modules. All consortium
videos are available on the EDIFY _EDU YouTube channel. These videos proved to be invaluable for case

study work during the Specialisation Course and for dissemination.
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Sustainability & Impact

The outcomes for EDIFY_EDU align closely with wider EU objectives in relation to Equality, Diversity and
Inclusion, as well as other EU policies and UN Sustainable Development Goals (SDGs), for the development
of the EU Educational and wider global area. Therefore, the expected impacts of the project are:

Short and Medium Term for Participating Organisations

e To collect, analyse and integrate inputs for the elaboration of next phase internal strategies on
equality, diversity and inclusion:

o Partners reported that the research implemented during Work Package 2 allowed them to
discover the current situation of EDI issues in their country and highlighted issues such as the
immature status quo of the business regarding recognition, respect, and opportunities in the
working environment.

o Partnering organisations will focus on embedding EDI principles into internal policies and the
daily operation, recruitment practices, and staff training to build awareness and inclusive
competencies. Medium-term strategies include the development of an institutional EDI action
plan, the creation of safe spaces for dialogue, and the integration of EDI criteria into project
development and evaluation processes. These steps aim to ensure that equity, diversity, and
inclusion are not only addressed but actively upheld across all organisational levels and
activities. Dissemination of results after the official end of the project in national and
international conferences
Application for validation of the microcredential for the Specialisation Course.

The continuation of piloting training solutions applying EDIFY_EDU modules and methodology

Ongoing promotion of the EDIFY_EDU MOOC for the undergraduate work placement students.

Discussions and collaboration on the next steps for the project.

EDIFY_EDU platform technically supported for a minimum of three years in our own server.

Business partners to work on supporting and advocating for EDI across professional networks.

They are committed to promoting diversity and want to do both national and international

projects related to EDI themes in the future. We have already applied for national funding, even

though the first application did not go through. We are making new applications with our
national network.

o Partners are striving for international cooperation, e.g. in the form of Erasmus projects in the
future.

o Engagement of business communities via events and webinars to raise awareness on EDI in
management education

o Embed EDI modules in training programs for students and business leaders.

o Disseminate project outcomes across EDIFY_EDU partners’ communication platforms
(newsletter, social media, etc.)

o Lessons learned and developed learning content and materials can be implemented and in
future projects and similar activities. This includes applying proven methodologies, avoiding
previously encountered challenges, and reusing or adapting content to suit new contexts.

o Recruitment processes are currently being developed that are more inclusive of autistic
candidates based on a report developed by a student on work-based learning as part of the
EDIFY_EDU project. Additionally, elements from the developed MOOC and Specialisation
Course modules will be incorporated into a mandatory online training programme for all new
employees as part of onboarding processes.

o TUD will offer the EDIFY_EDU modules from October 2025 as an ECTS module offer to business
admin students and future teaching student trainees. Integration of the modules are planned in
pertinent courses.

O O O O O O
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e To enhance their capacity to offer socially empowered training programmes for the intellectual and
practical preparation of future managers and HR professionals:

O

By integrating EDI-focused content into curricula and pedagogical approaches, in the short
term, this has enriched the intellectual and practical preparation of future managers and HR
professionals, equipping them with the skills to foster inclusive workplaces. In the medium
term, we plan to further develop and mainstream these approaches, ensuring that EDI
principles are embedded in all aspects of our training and institutional culture.

Partners worked with their Human Resource departments to distribute information to staff
about the availability and accessibility of the EDIFY_EDU MOOC and specialisation course.
Researchers involved in the project gained hands-on experience by working on specific themes,
this enhanced their knowledge and skills need to work with specific groups on the MOOC and
specialisation course.

New microcredentials are in the offing where for example, some partners have designed and
developed other EDI training programmes for vulnerable groups such as immigrants with a
similar structure to the EDIFY_EDU specialisation course.

In the short term, increase EDI skills into continuous professional development programs, better
preparing future managers and HR professionals.

Practical opportunities like internships and community engagement enhance the impact of
continuous professional development as a leader in inclusive management education.

Existing post graduate programmes have been enhanced by guest lectures from the EDIFY_EDU
team

Extra credibility has been gained within academic departments due to the knowledge gained on
the project

EDIFY_EDU national and European students have been given opportunities within the
partnering HEIs and businesses to apply their knowledge to their field of interest

New modules have been introduced across undergraduate business programmes in the
partners in relation to EDI in business. Prior to this project, these modules did not exist.

Project partners have offered new points and important views to EDI themes.

Project partners have introduced a new format to support female managers, which
incorporates content from EDIFY_EDU.

Further applications for nationally approved funding have been submitted as a continuation of
this project. The findings from EDIFY_EDU suggest that EDI in the workplace is a wider issue and
recognises that men need to be brought into the discussion. This is a topical issue at the
moment with regard to the uptake of parental and paternity leave for fathers.

The project has provided access to co-developed learning content and innovative teaching
methodologies, such as case studies, simulations, and experiential learning activities focused on
real-world EDI challenges. The fact we included some real-world examples in the training
handbooks represents an added value that can be replicated in different contexts. Staff involved
in the project have gained valuable experience and training when it comes to EDI skills, giving
them the chance to grow, both personally and professionally.

e To establish and/or reinforce existing partnership and collaboration schemes with social partners and
other stakeholders that influence the elaboration of labour market public policies:

O

o

The project has contributed indirectly by fostering dialogue and highlighting the relevance of
organisations such as job centres and companies in the broader context of labour market and
EDl-related issues.

The collaboration between the Higher Education Institutes and the business partners resulted in
the opportunity to connect with businesses and highlight the ongoing national and European
EDI issues that are experienced on the ground.
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o EDIFY_EDU played a key role in establishing new partnerships & reinforcing existing
collaboration schemes with social partners and stakeholders involved in shaping labour market
policies. Through workshops, stakeholder dialogues & joint dissemination activities, the project
created meaningful exchanges between academia, business ecosystem, public institutions, and
civil society organisations. These collaborations enriched the project’s relevance to real-world
challenges and positioned EDI as a central theme in labour market discourse. Key stakeholders
included: trade unions, employer associations, chambers of commerce, local government
agencies, NGOs focused on social inclusion, and HR professional bodies. These partnerships will
continue to inform policy recommendations and collaborative initiatives beyond the project’s
lifetime.

o Aseries of stakeholders, from students, professionals, academia, and policy makers were
interested, engaged and committed to this project throughout its lifecycle. All stakeholders
became familiar with the project approach through the implementation, national and
international dissemination actions, work-based learning and so on.

o New potential project partners especially from universities of applied sciences, non-profit
organizations and enterprises have become interested in working with some of the EDIFY_EDU
partners. These may not affect labour market public policies, but will create new projects and
other co-operation.

o Within each country, further relationships with external companies were formed, for example in
Germany, EDIFY_EDU helped establish relations with Pro-Arbeit, Female Founders and The
Pyramid Group and the German DAAD. y

o Stakeholders in the EDIFY_EDU project include: 3

= Partnering teams across five countries and twelve organisations
= Executive management in partnering organisations

= Documentary video participants

= |nterview, focus groups and coaching circles participants

= Expert panel guest for the Helsinki conference

= Keynotes and expert guests for the Dublin conference and Helsinki workshop -
= Post graduate students in the IADT Masters of Business in Equality, Diversity and
Inclusion

=  Post graduate programme lecturing team

=  MOOC and specialisation course students

= MOOC and specialisation course tutors/facilitators

= Expert guests for the MOOC webinars and specialisation courses

= Work based learning employers

= External universities for dissemination purposes

= Small to Medium Enterprises (SMEs)

=  Female Entrepreneurs

= Business district communities and management

= Local County Councils

= Local Charities

= NGOs

= Local Development Companies

= Higher Education Authorities within the five partnering countries

= Programme teams in Higher Education Partners (promotion of the MOOC and
specialisation course)

= Trade Unions and Employer Organisations

=  European stakeholders such as the European Foundation of Living and Working
Conditions (Loughlinstown, Ireland)
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e To create the conditions for the subsequent design and implementation of a systemic innovative
action aimed at creating an International HE alliance for EDI proofed business management
education:

o The methodology that was employed in EDIFY_EDU is transferable to other similar projects. The
solid results and lessons learned from EDIFY-EDU can form the basis of a much bigger alliance
on the respective themes. Next steps include that the partners agree to check new funding
opportunities, such as Horizon, in order to work on that direction.

o EDIFY_EDU has laid a strong foundation for the future development of a systemic, innovative
initiative aimed at creating an International Higher Education (HE) alliance focused on EDI-
proofed business management education. By fostering collaboration among diverse academic
and industry partners, aligning curricula with inclusive values, and generating shared resources
and best practices, the project has created both the momentum and framework for further
action.

o While the project has not yet led to the formal creation of an International Higher Education
alliance, it has laid important groundwork by fostering dialogue and mutual understanding
among partners. These connections may serve as a basis for future collaboration on EDI-
focused business education initiatives.

o The consortium managed to create bonds and networks both with local, national and
international companies/organisations and gave us the chance of enlarging our network,
increasing the number of organisations we work with. Additionally, EDIFY_EDU has fostered a
shared understanding of Equity, Diversity, and Inclusion (EDI) across participating institutions.
This common framework enables meaningful collaboration and alignment of values and goals.

o TUD intends to conduct training at the Higher Education contact in Uganda in Spring 2026
where EDI support is urgently needed given EDI restrictions. EDIFY_EDU modules are already
utilized in the CBHE SMARTI project on EMI.

o IADT intends to conduct training on EDI using modules developed by EDIFY_EDU.

o The EDIFY_EDU partners are committed to structure new alliances on the topic and are willing
to analyse the needs of each institution to find a common ground and on this basis, we can
build a solid alliance. Considering the global movement towards retracting EDI funding in
relation to rolling back on some multinational EDI programmes, particularly in late 2024 and
early 2025 in response to the pressures in the US, Europe is standing firm on promoting the
importance of EDI in the workplace (Roadmap for Women'’s Rights, 2025). Consequently US
funded companies are perhaps not retracting their EDI efforts but renaming them and
reframing (Di Sario, 2025 - Trump’s war on diversity puts European companies under pressure ).

o To nurture and develop further the EDI agenda requires an expansion of representational
diversity. One important finding emerging from the Dublin Conference (2024) was the need to
move beyond representational diversity to deliver EDI goals and to build instead on
representational diversity with inclusive cultures for everyone. The “Privileged professional
white male” was cited as an example of the need to expand representational inclusive culture.

Short and Medium Term for Participants in the Research and Training Activities
¢ To understand how to foster excellence and competitiveness by investing in the promotion of a more
inclusive and equitable working environment, where diversity generates creativity:
o MOOC and Specialisation Course Modules
= All modules in the EDIFY_EDU curriculum provided academic content and practical

business application of knowledge. As part of the development process, the business
partners were consulted on their experience of good practice and incorporated this into
the Training Handbook to support and validate the content developed by the Higher
Education Partners.



https://www.theparliamentmagazine.eu/news/article/as-trump-wages-war-on-dei-european-firms-face-a-dilemma

Title: | Sustainability and Impact Guidelines

Authors: | Browne, Stenson & Stearn / IADT
E D | FY E D U WP: | 7 Deliverable: | 7.6

Date || 29/08/2025 Version: | 1.1 Page: I 24

= All modules contained “real-world” examples of theory in practice so that students can

relate to the issues at hand. For example, the Integration of EDI into the Roots of
Business involved role play exercises, case studies and video presentations. Students
found this very beneficial and could imagine the real-world scenarios in their own
workplaces. It also focused on authentic versus performative action enabling students
to recognise the challenges in aligning policy with practice and when it is simply a tick
box exercise. Another example here is the business case, moral and psychological case
for EDI in business, students had the opportunity to reflect and decide which was most
important to them after learning about the benefits of all three.

¢ To acquire innovative methods that can be easily adopted into different contexts for the participatory

assessment and co-planning of inclusive working environments:

o Participatory assessment: WBL for full-time students and professional students work such as a
short report showing the application of their learning from the course and their understanding
of EDI principles and concepts.

o Project partners are adopting elements of the EDIFY_EDU MOOC and Specialisation Course
modules into their formal training for staff and students. Higher Education partners are moving
toward accrediting the EDIFY_EDU Specialisation Course to run independently once the project
ends.

o The training handbook allows a straightforward adoption and application of the EDIFY_EDU
MOOC and Specialisation Course to be used as face to face or online material and assessment

o EDIFY_EDU business partners are using elements of the Specialisation Course to provide
support to their female managers

e To establish new local, national and international relationships with experts and peers, thus
contributing to the growth and consolidation of a dedicated Community of Practice. Please see the
list of Stakeholders in the project on page 22.

o The EDIFY_EDU project established a process through which external partners/associates could
become involved in the project and in future iterations of the EDIFY_EDU curriculum. The
process includes:

=  Memorandum of Understanding with participating employers

= Learning agreements with employers and students

= National Work based learning

=  Final presentation of work to employer, HEI partner and Business partner

= |nternational work-based learning

= Student projects while on International Work based Learning for example: case studies,
Podcasts etc.

=  Fair Jobs Fair

= |nternational seminar — both in-person and online facility

= |nternational conference — business stands, research posters from Masters students in
the area of EDI, panel experts and keynote speakers from public and private bodies.

e To gain competencies and skills that are strategic for their future career:

o Learning outcomes for MOOC and specialisation course were developed in accordance with
Blooms Taxonomy and aligned with the Bologna process for microcredentials and accreditation
(ECTS)

o ldentified competencies are linked to the research conducted in Work Package 2 and carried
through to the identification of the modules that needed to be delivered as part of the MOOC
and SC

o Future proofing for soft/transferable skills. It an increasing multi-cultural Europe, the need to
ensure equity and inclusivity is growing. While there are current challenges on the global stage
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in relation to hesitancy to invest in EDI initiatives, European legislation remains strong and there
continues to be investment in this area especially in relation to gender equality and integration
of migrants into business and society.

Longer Term

For the longer-term vision, EDIFY_EDU aimed to address the societal challenge of workplace EDI.
EDIFY_EDU aimed to reset the current dominant model of scientific management in business management
education in order to effect change in relation to EDI workplace practices, from the classroom to the
boardroom. The premise of EDIFY_EDU sets out that current business management education providing
the training of a majority of managers, is a major contributory factor to workplace EDI issues. This project
aimed to change this and bring about a positive impact on the structure and composition of the European
labour market in relation to the participation of minority groups.

EDIFY_EDU has created significant added value for European business management education through the
development and embedding of a re-set education model that addresses a major societal challenge:
workplace EDI. Students participating in EDIFY_EDU are the initial benefactors and will be exposed to new
thinking and new knowledge in business management.

To sum up the project aims, as long-term impact objectives:

e Developing a framework for further implementation of the EDI curriculum in both HE and VET. The
first step is the current document that outlines the lessons learned and sustainability plans. The
lessons learned should provide a detailed account of changes that could be incorporated at the
early stages of proposal writing and planning for a large European project and consortium.

e Enlarging the network of educational institutions that integrate or adopt the EDIFY curriculum in
their training offer. Starting with the five Higher Level Education institutions involved in this project,
either the courses in full or elements of the courses will be implemented either as integrated
components into existing accredited programmes or as independent microcredentials. Additionally,
the business partners plan to use elements of the curriculum for mandatory training for staff,
especially female managers.

e Creating a brand-new job-profile aimed at supervising the application of EDI in large, medium and
small companies. Over the duration of the project, global challenges were met with the change in
political administration in the United States. For large US based organisations and US funded
academic and business projects, new restrictions were introduced to ban the reference and
inclusion of DEI in projects with a threat to retracting any finding already allocated to projects. This
resulted in waves of silence regarding the implementation and monitoring of EDI in large multi-
nationals. There is no evident research on the impact of these changes on academic institutions.and
European business in time this will be evident but not at the time of writing this report. All that is
available is anecdotal evidence suggesting that Europe is in fact not abiding by US laws and instead
EDI is being reframed within organisations. Europe is sidestepping the instruction from MAGA by
renaming EDI in order to keep initiatives e.g. ‘external stakeholders’ rather than ‘diverse
stakeholders’ . With regards to funding in Higher Education can we mention the EDI Enhancement
fund here? And the continuation of it from the HEA?

e Increasing the attention toward this topic among all educational actors, creating ways to transfer
the modules and contents of the course to Adult Education and non-formal education as well as to
School Education.

e The EIDFY EDU curriculum for the MOOC and Specialisation courses will be available from the
EDIFY_EDU website to download and use under the Creative Commons Licence. The modules can
be adapted or used in their original format. There continues to be a need for further research at
European and national level to nurture and develop further the EDI agenda and to expand
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representational diversity. An important finding emerging from the EDIFY_EDU Dublin Conference
(2024) was the need to move beyond representational diversity to deliver EDI goals and to build
instead on representational diversity with inclusive cultures for everyone. The “Privileged
professional white male” was cited as an example of the need to expand representational inclusive
culture. Within the partnering countries there are national calls to apply for funding for gender
equality (Athena Swan), EDI Enhancement Fund (Higher Education Authority in Ireland), migrant
integration funding (Irish Integration Fund and Employment, Inclusion, Skills and Training - EIST -
Programme).
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Appendix A
Feedback from Consortium Partners

Please rank how important you feel each task was in Work Package 1 (and to the overall project)

® Very important @ Important Neutral @ NotImportant @ No relevance to project

& Maonthly reparts and timeshests L] | |

& Maonthly Project Management Evaluations I I

& Maonthly Consortium Internal Reports I I B
Maonthly Steering Group Committee | ]
Transnational Project Meetings (face to face) I

Use of Basecamp I
Lmeltr:ﬂng;l';g AsILE Methodology and PM2 Project Management T B
Quality Assurance Framework and Tools 1 N |
Quality Assurance Assessment ] |

100% 0%
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Please rank how important you feel each task was in Work Package 2 (and to the overall project)

® Very important @ Important Neutral

The research methodological framework

Desk Research

Social Impact Assessment

Qualitative research - Focus groups

Qualitative research - Coaching Circles

Qualitative ressarch - Interviews

Mational Report

European Report

Seminar in Helsinki - (dissemination event)

5 "best practice” videos

Please rank how important you feel each task was in Work Package 3 (and to the overall.pr

® Very important @ Important MNeutral

The framework for assessment of previous competences/training
needs

The illustrative case study methodology

Development of the 40 modules (MOOC and 5C)

Development of the training handbooks

The Micro-Credentials Framewark

Validation of the Curriculum

@ Not Important

® Mot Important

® No relevance to project

100% 0%

® Not relevant to the project

0% 100%
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Please rank how important you feel each task was in Work Package 4 (and to the overall project)

® Very important @ Important Neutral @ Not Important @ Not relevant to the project
Development of the MOOC |
Participant Selection ||
Delivery of the MOQC I
Week by week approach I
Online guest speakers ]
100% 0% 100%

Please rank how important you feel each task was in Work Package 5 (and to the overall project)

iy
B

A

Development of the content (20 modules) I B
Participant Selection 1 |
Delivery of the Specialisation Course (Country specific) | |
Spring Schocl ] |

Marketing activities ] |
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Please rank how important you feel each task was in Work Package 6 (and to the overall project)

@ Very important @ Important Meutral ~ ® Mot Important @ Mot relevant to the project

Strategy for the involvement of companies and SMEs at national

and international level (O -
Participant Selection 1

Preparation of trainees - Learning Agreement etc, I

Continuous Mentoring of trainees I

Continuous mentoring of employers and student experience L ]

Evaluation of the WBL experience I
Organisation and management of students going abroad I

100% 0% 100%

>

s

Please rank how important you feel each task was in Work Package 7 (and to the overall project)

® Very important @ Important Meutral @ Mot Important @ Mot relevant to the project

Partner Dissemination Reports ] ]|
Project Wehsite, visual identity and graphics I B
Project dissemination materials e.g. leaflets etc. I
Social media content ]
News on the website ||
Helsinki Seminar ] |
Fair-Jobs-Fair I
Online Information sessions I

100% 0%
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